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Introduction 
 

Aims of the series: 
 
First Steps in Drama aims: 
 
• to develop imagination and creative responses 
• to provide opportunities for careful, focused listening using a range of voices 

and a variety of styles 
• to enable children to see issues and dilemmas from a number of points of 

view 
• to build pupils' confidence in drama, gradually introducing more complex 

tasks 
• to engage pupils in drama activities involving: 
- discussion and sharing of ideas and co-operation 
- planning and enacting responses 
- presenting ideas to other members of the class 
• to provide opportunities for ‘teacher in role’ to extend pupils' vocabulary, 

speaking skills and imagination 
• to offer a flexible cross-curricular resource, meeting drama and other subject 

goals. Most units have a clear link with at least one other subject and can 
often be used to initiate activities in PSHE, citizenship, art, music, etc. 

 
School Radio series for drama in the primary school: 
 
There are three radio series that develop drama skills for different primary age-
groups. All three can make a significant contribution to skills in speaking and 
listening; they can also make a significant contribution to PSHE and Citizenship 
as well as other curriculum areas: 
 
Let’s Make a Story, for infants, uses simple movement and drama to stimulate 
creative involvement in a story, usually told by a single voice. 
First Steps in Drama, for KS2 A, offers creative drama opportunities based on 
stories that usually relate to other curriculum areas. 
Drama Workshop, for KS2 B and lower KS3, relates to other curriculum areas 
and extends skills of imagination and group co-operation. 
 
Why use radio drama? 
 
Radio drama provides carefully structured language and drama activities that 
encourage imaginative, co-operative work. It provides a rich stimulus to fully 
support teachers who are less confident in using drama and can be adapted and 
developed by those with more drama experience. 
 
It targets key areas of the National Curriculum that can be explored and 
supported by the programmes. 
 
Radio drama contributes to the requirements for English and drama in the 
National Curriculum and 5-14 Guidelines.  Pupils are ‘…given opportunities to 
participate in a wide range of drama activities, including improvisation, role-
play…’ building on their use from the earliest years of ‘…imaginative play to 
explore, order and make sense of themselves and the world around them.’ 
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Before the programme: 
 
Programmes and equipment: 

• Listen to the programme and read through these notes in advance – 
assess suitability and note areas for development or extra support. 

• Use the best equipment available – it makes a real difference to the 
children’s concentration and work. 

 
Space and time: 

• You will need a fairly large, cleared space. 
• Allow at least 40 minutes to complete the work for each programme. 

Larger groups may need longer to allow time for everyone to feed back 
and participate. The amount of time allowed for groups to show each 
other their work is a key factor in determining how long the material will 
take to complete. 

 
Preparation: 

• Pupils should dress to allow easy movement. They do not need PE kit. 
• No warm-up is necessary as the programmes build in a progressive 

development but settle the pupils in the correct groupings quietly to 
listen at the start – the notes for each programme give details of the 
activities. 

 
During the programme: 
 
Refer to the programme notes. They provide: 

• A brief synopsis of the story 
• The programme structure – the activities that will take place during the 

programme 
• Teacher guidance – ideas for teacher involvement intended to get the 

most out of the programmes 
 
In most programmes you will hear: 

• Short, dramatised scenes with a narrator – these set the scene and give 
instructions 

• Sections of background sound effects – these provide a stimulus for pupil 
activities 

• Instructions from the narrator – these tell pupils what to do and the 
groupings to work in 

• The stop signal – usually music – used to indicate either that it’s time to 
bring an activity to a close (stop the programme and focus the children to 
hear the next part of the programme) or that the programme should be 
stopped so pupils can perform an activity, often discussion or enactment, 
following the narrator’s instructions 

• Short pauses in the narration – so that pupils can get organised (switch 
off and start the programme as necessary) 
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Assessing your group’s use of the series: 
 
Speaking and listening skills: 

• How well do pupils listen to the ideas of others and contribute their own? 
• Do some pupils find it hard to talk about a situation or solution if asked? 
• Are they using new vocabulary introduced during the unit? 

 
Drama skills: 
Are pupils 

• Using their imaginations as they become part of the situation and act out 
aspects of the story? 

• Showing empathy with the characters and their situation? 
• Joining in with acting activities? All or some? 
• Able to translate the ideas that arise from discussion into drama? 
• Using the information they have gained from the programmes to 

appropriately inform their work - e.g. with regard to language? 
 
Social skills: 

• How well do pupils work together in twos, larger groups, with the whole 
class? 

• Are they able to see things from another point of view? 
 
Cross-curricular skills: 

• Are the pupils thinking in a historical or scientific way if required by a 
unit? 

• In relation to PSHE, how are they responding to the ethical dilemmas 
posed in many programmes? 

• In relation to Citizenship, how do they respond to the challenges offered 
by the programmes such as decision making and working as part of a 
community? 
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Unit 1: The tomb of Tutankhamun 

 
By Alan Macdonald 

 
Curriculum area: History – Ancient Egypt 
 
Learning outcomes: to explore the role of archaeologists in piecing together 
history; to learn about customs and habits of Ancient Egyptian society; to 
examine the moral issues around finding and disturbing primary source material 
 
 
Programme 1 – Behind the door 
 
Synopsis: 
 
Howard Carter is so fascinated by the treasures of Ancient Egypt that he 
becomes and archaeologist. Supported by his patron Lord Carnarvon, he begins 
a search for the tomb of the ‘boy king’ Tutankhamun. 
 
In 1922, after many failures, Carter’s perseverance is finally rewarded and a 
magnificent tomb is uncovered. But what are the rights and wrongs of disturbing 
such an ancient burial place? 
 
 
Programme 2 – Guardians of the tomb 
 
Synopsis: 
 
There is a lot of interest in the discovery of the tomb. Carter must wait for the 
arrival of his patron before he can enter the tomb and begin recording all the 
items they find there. 
 
Carter and Carnarvon cannot resist the temptation to open the burial chamber 
before all the archaeological processes are complete. What they find there is 
awe-inspiring. 
 
Weblinks: 
 
From the BBC… 
 
www.bbc.co.uk/history/ancient/egyptians/tutankhamun_gallery.shtml 
www.bbc.co.uk/history/historic_figures/tutankhamun.shtml 
 
From BBC Newsround…is this the face of Tutankhamun? 
 
http://news.bbc.co.uk/cbbcnews/hi/newsid_4530000/newsid_4536300/4536381.stm 
 

The death of Tutankhamun…was it murder??? 
 
http://www.pekin.net/pekin108/wash/webquest/ 
 
The BBC is not responsible for the content of external websites. 

http://www.bbc.co.uk/history/ancient/egyptians/tutankhamun_gallery.shtml
http://www.bbc.co.uk/history/historic_figures/tutankhamun.shtml
http://news.bbc.co.uk/cbbcnews/hi/newsid_4530000/newsid_4536300/4536381.stm
http://www.pekin.net/pekin108/wash/webquest/
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Programme 1 – structure 

 
Drama activities 

 
Teacher guidance 

Whole group: discussion. 
Talk about what the group know of Egypt: 
its people, its places and mysterious past – 
the Pharaohs, the pyramids, Tutankhamun, 
etc. How would the children feel if they 
were to visit Egypt themselves? 
 

 
Guide the discussion. Have some posters or 
books available on the subject. 

Groups of 4: recreating the burial of a 
Pharaoh. 
First the groups listen the description of a 
typical burial. 
Then they recreate the burial of a Pharaoh 
in a series of three still pictures (e.g. 
mummification, the funeral boat being 
rowed down the Nile, the procession to the 
tomb, the sealing of the tomb). 
At the beat of a gong each group runs their 
sequence of still pictures. 
 

 
 
Check pupils have listened to the 
information and assist as necessary. 
Move around the groups as they plan their 
pictures. Make sure that each member of 
the group has a distinct role and 
contribution to make. 
 
When pupils have had a chance to work on 
their pictures continue with the programme 
and run the sequence of three beats on the 
gong. Be warned that the gong beats are 
quite rapid, so each group must be ready 
to make a smooth but rapid transition from 
one picture to the next. 
 

Whole group: talk in role. 
As Howard Carter, trying to convince Lord 
Carnarvon that there should be one final 
attempt to find the tomb. 

 
Either the teacher or another pupil can take 
the role of Lord Carnarvon to listen to each 
pupil’s attempt at persuasion. 
Allow Carnarvon to explain that he is ready 
to give up on finding the tomb. 
What are the most persuasive arguments? 
 

Individuals: movement, still pictures, 
speaking thoughts. 
As a member of Carter’s expedition team, 
digging in the sand to sand the tomb. 
Freeze as the door to the tomb is 
discovered. Then speak thoughts at this 
exciting moment, if asked to. 
This sequence is supported by a soundtrack 
and instructions. 
 

 
 
Observe the involvement of pupils. Are they 
entering into the role of the archaeologist? 
At the moment of freezing the action move 
among pupils and invite a number to speak 
their thoughts (perhaps using a touch on 
the shoulder). What are their hopes and 
fears? 

Pairs: movement in role. 
Act out the scene in which Carter lights a 
candle, looks inside the tomb and then 
describes the breathtaking scene, as their 
partner questions them. 
 

 
Extension: swap the pairs around, giving 
each child a chance to be Carter. 



 
 

8 

   First Steps in Drama - Autumn 2007 

 

 
Drama activities Teacher guidance 

 
Class circle: ritual. 
One child lies in the middle of the circle as 
King Tutankhamun. As the ancient king, 
individuals stand up and solemnly speak 
their thoughts about the invasion of the 
tomb. Remain standing after speaking. 
When everyone has spoken, the whole 
group bows to the king. 
 

 
Ensure the atmosphere is solemn to 
deepen the sense of ritual. 
The spoken thoughts may touch upon both 
the life of the king but also the invasion of 
the tomb by strangers from another time 
and place. 
 
Extension: in groups of three, hot-seat the 
main characters: Carter, Carnarvon and 
Tutankhamun. 
 

Follow-up: 
Write an account of the discovery of the 
door of the tomb concentration on feelings. 
What are the dilemmas? 
Investigate archaeology as historical 
evidence. In soil, set up a mock site, hiding 
evidence of life today. Think of ways of 
uncovering the evidence so that it will not 
be disturbed. 
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Programme 2 – structure 

 
Drama activities Teacher guidance 

 
Whole group: talk in role. 
As a member of the expedition, explain to 
the newspaper reporter what has happened 
so far. 
 

 
In role as a newspaper reporter, quiz the 
archaeologists about the expedition and the 
discovery. Use questions to draw out as 
much detail as possible (and to ensure all 
pupils have a sound recall of the events of 
last time). 
 

Individual: movement in role. 
As an archaeologist, entering 
Tutankhaumun’s tomb for the first time, 
exploring the objects in the first chamber, 
using touch, smell and sight.  
Thinking about why the tomb seems to 
have been disturbed. 
 

 
Check that pupils are clear on the fact that 
they will be reporting on their finds and so 
must make a good note of them. 

Class circle: reporting back. 
The group sits in a circle, ready to report 
their finds. When invited to speak they 
describe what they found in the first 
chamber. What ideas do they have for why 
the chamber seems to have been 
disturbed? 
 

 
The teacher can take on the role of the 
expedition record keeper to note all the 
finds. 
Help the group to discuss the mystery – the 
signs of disturbance. 
 

Groups of 4: enactment. 
Some of the group take on the role of 
robbers, the other tomb guards. Enacting 
the scene of the attempted robbery of the 
tomb, beginning at the point when the 
robbers manage to slip past the tomb 
guards. 
 

 
Observe how well the group works together 
and co-operates. 
Encourage the guards to be imaginative in 
the way they first watch and then catch the 
robbers. 

Whole group: talk corridor. 
The whole group stands in two lines 
forming a corridor. They offer advice to two 
children – in role as Carter and Carnarvon – 
as they pass down the middle of the 
corridor. Should they break through the 
wall to the tomb…or should they wait? Each 
line takes a different view. 
 

 
Supervise the lines and the choice of pupils. 
Listen carefully to the various advice, and 
be willing to pass over any group members 
who do not wish/feel able to offer any. 
Extension: share some of the ideas given, 
then change the type of advice given by 
each line. 

Class circle: reporting back. 
Carnarvon and Carter say which of the 
advice given they are going to follow…and 
why. 
 

 
Get those taking the roles of Carter and 
Carnarvon to say something of their 
feelings at this time. 
Extension: allow others to take the roles of 
Carter and Carnarvon by sitting in the 
middle of the circle and saying how they 
feel at this critical time. 
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Drama activities Teacher guidance 

 
Pairs: movement in role. 
As Carter and Carnarvon, pairs leave the 
camp fire and secretly break into the burial 
chamber at night. Silence and secrecy are 
essential. 
This sequence is supported by a soundtrack 
and instructions. 
At the end, speaking thoughts and feelings 
out loud if asked. 
 

 
Observe the quality of the role play. How 
well have individuals followed the 
instructions and used their imaginations to 
bring the scene to life? 
 
 
Choose pupils to say how they feel at 
discovering the shrine of Tutankhamun. 

Whole group: ritual. 
Four children – in role as Carter and three 
of his assistants – stand in a square in the 
middle of the circle made by everyone else. 
Those standing in the circle are the 
‘guardians of the tomb’. As each of the four 
coffins is opened, the guardians speak their 
thoughts. 
 

 
Supervise the choice and arrangement of 
the pupils. Choose the guardians to speak. 
Ensure there is a solemn atmosphere, 
deepening the sense of ritual and respect 
to the grave site of the boy king. 

Follow-up: 
Compile a newspaper front page about the 
discovery. Use photocopied pictures of the 
event. 
Use OHTs or the internet to display images 
of the life of Tutankhamun. Project them as 
the newspaper accounts are read out. 
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Unit 2: The wreck of the Zanzibar 

 
by Michael Morpurgo, adapted for radio by Alan Lambert 

 
Curriculum area: English / PSHE 
 
Learning outcomes: to become familiar with the action and themes of a 
modern children’s classic; to explore the themes and other elements of the story 
as a means of supporting children’s own work on story-writing 
 
About Michael Morpurgo: 
 
In 2003 the award-winning children’s author Michael Morpurgo became the third 
Children’s Laureate, a scheme he helped to establish with the late Poet Laureate 
Ted Hughes. The title honoured a lifetime contribution to children’s literature. 
 
Morpurgo strongly believes that ‘literature comes before literacy’ and wants all 
children ‘…to discover the secret pleasure that is reading and to begin to find 
their voice in their own writing.’ Stories are paramount. As Laureate he 
‘…wanted to remind people of all ages of the power of stories.’ 
 
With his wife, Clare, he set up ‘Farms for City Children’ in Devon, Wales and 
Gloucestershire which are open to inner city school children. In 1999, the 
Morpurgos were jointly awarded the MBE for services to youth. 
 
You can hear Michael Morpurgo talking about his work on the School Radio 
website in an interview he gave to primary school children. Go to: 
 
www.bbc.co.uk/schoolradio/english/meettheauthors.shtml 
 
Find out more about Michael Morpurgo (including a full list of his books) at: 
 
www.michaelmorpurgo.com 
 
Programme 3 - Bryher 
 
Synopsis: 
 
Laura Perryman grew up on Bryher in 1907, one of the Isles of Scilly off the 
coast of Cornwall. Now she looks back on some of the most dramatic and 
exciting scenes of her childhood and invites us to relive them with her. 
 
She tells us of her life working on the family farm with twin brother Billy and of 
the furious arguments Billy has with his father. We hear of Billy’s decision to run 
away to sea and of the fierce storm that wreaks destruction on Granny May’s 
house and the rest of the island. 

http://www.bbc.co.uk/schoolradio/english/meettheauthors.shtml
http://www.michaelmorpurgo.com
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Programme 4 - The turtle 
 
Synopsis: 
 
Bryher has been devastated by the storm. Homes are ruined. Father’s herd of 
cows has been swept out to sea. There’s very little food and people are always 
hungry. 
 
Yet, in the middle of all the sadness, a most wonderful thing happens to Laura. 
She finds a giant turtle alive on the beach. 
 
Programme 5 - Endings and beginnings 
 
Synopsis: 
 
It looks as if everyone will have to leave Bryher and build a new life on the 
mainland. Granny May says she’s not going. Laura doesn’t want to go either - 
but how can they stay? The storm has destroyed the crops. There are no cows to 
give milk. 
 
Help comes in the unlikely shape of another great storm. It drives a sailing ship 
– the Zanzibar - onto the rocks, with a cargo full of surprises! 
 
Publication details: 
 
The wreck of the Zanzibar by Michael Morpurgo. 
Heinemann Young Books and Mammoth. 
ISBN 0 7497 2620 2 
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Programme 3 - structure 
 

Drama activities Teacher guidance 
 

Whole group: listening to the sounds 
of the island. 
Laura invites the children to sit and listen 
to the sounds she heard as a girl on 
Bryher. It may help them build a picture 
of the setting for her story. 
Sound effects sequence: sea breaking on 
rocks, ship in rough sea with sails 
flapping, seagulls, cows. 
 

 
 
Ask the children to close their eyes as they 
listen if you think it would focus attention. 
At the end of the sequence, ask the children 
about what they they heard. 
If time allows, listen a second time: do they 
hear other sounds now that will help to paint 
a fuller picture of the location? Can they 
describe what they think Bryher is like in their 
imagination? 
 

Pairs: listening 
Laura paints a picture of life during the 
storms for the islanders on Bryher in 
1907. Scene between Father, Billy and 
Laura. 
 

 
Sitting in pairs. 

Pairs: movement 
Laura tells us about some of the daily 
tasks on the family farm, which the 
children then mime: lifting heavy bales of 
hay and carrying them to the manger to 
feed the cows, collecting the milk in 
buckets and pouring it into the churn. 
 

 
Look for children’s ability to work 
collaboratively on these mimed tasks. 
Does each child give the work the appropriate 
kind of effort? 
Hay bales are big and bulky: buckets of milk 
need to be carried carefully so that not a 
drop gets spilled. 
Step in and model appropriate actions if you 
think it necessary. 
Maybe, ask some pairs to demonstrate how 
well they’re making the task come to life. 
Ask the children what they think it would 
have been like to be Laura and Billy working 
on the farm in 1907. 
 

Whole group: listening 
Scene between Laura and Billy. 
 
 

 
Sitting in one big group to listen in readiness 
for the following activity. 
 

Whole group: talk in role 
Billy has been in another terrible row with 
his father. Now, he’s threatening to leave 
home and join the crew of a sailing boat 
that’s anchored in the harbour. Laura 
can’t bear the thought of being separated 
from her twin brother. She begs him to 
stay. 
 

 
One person takes Billy’s place in this 
discussion. Either take on the role yourself, or 
ask an articulate child to talk for Billy, 
someone who can handle the situation and 
come up with counter-arguments to Laura’s 
pleading. The rest of the group speaks for 
Laura. 
‘Billy’ will say why he’s decided to go: rows 
with father, no future on Bryher, a big world 
to see, etc. ‘Laura’ says why he should stay; 
he’s needed on the farm, there are terrible 
dangers at sea, they’ve never been apart 
before, etc. 
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Drama activities Teacher guidance 

 
Individuals: listening 
Laura describes the storm. 
 

 
Sitting in their own space. 

Individual: movement 
A terrible storm has hit the island. In 
spite of the dangers, Laura sets out to 
Granny May’s cottage to bring her 
grandmother back to the safe haven of 
the family farm. 
The children will be working to 
instructions from Laura, against a sound 
effects sequence of the storm. 
 

 
Make sure the children understand the need 
to listen out for Laura’s instructions. She will 
tell them what to do at each stage of the 
journey. They will need to push forward and 
bend their bodies against the force of the 
wind. Sometimes they’ll need to crouch down 
to protect themselves from flying debris. 
They’ll need to maintain their footing on loose 
stones and shield themselves from waves 
and stay on the narrow, cliff-edge path. 
Look for those who can handle this extended 
movement sequence with commitment and 
control. Who can create convincing images of 
the journey? Maybe, replay the sequence and 
ask those individuals who can meet these 
challenges to model their work for others. 
 

Whole group: listening 
Scene at Granny May’s cottage. 
 

 
Sitting in one big group. 

Whole group: discussion 
Talking about the scariest moments of 
the storm. Granny May is rescued just in 
time: her cottage roof rips apart in the 
wind! 
Later, there are lots of stories to be told 
about the events of that terrible night. 
 

 
Ask for volunteers to recount their scariest 
moment in the journey across the island. You 
can set this up as formally or informally as 
you like: in a circle, with each taking turns to 
say something - or passing to the next 
person; or as a group activity where 
individuals raise their hand if they’ve 
something to say. 
Listen out for descriptive word pictures - in 
the first person. What happened – and how 
did they feel? Why did they reckon these to 
be the scariest moments? 
 

Individual: writing Laura’s diary 
Laura tells us that she was able to 
remember so much from her childhood, 
because she kept a diary as a young girl. 
 

 
What would the children write if they were 
Laura about the events they’ve experienced 
in the imaginative world of the drama? 
 
Which episode would they write about? Life 
on the farm, Billy leaving the island, the 
storm, the destruction of Bryher, etc. 
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Programme 4 - structure 

 
Drama activities Teacher guidance 

 
Whole group: listening 
Laura recaps the story so far. 
 

 
It may be helpful to show children a picture 
of a turtle before the programme, so that 
they have an image of the kind of creature 
at the centre of today’s drama. 
 

Individuals: movement 
As Laura, the children roam the beach 
looking for driftwood to make a fire for the 
farmhouse.  
Laura says that wood lies all along the 
beach. There are some small pieces, some 
much bigger ones. 
 

 
Look out for children showing a variety of 
effort in their task.  
Would you and the others watching them be 
able to tell the size and weight of the wood 
being carried by each individual? 

Individuals: listening 
As Laura finds the turtle on the beach. 
 

 
Sitting in a space. 

Individuals: movement 
When Laura finds the turtle it is on its 
back, stranded on the beach. If she can 
turn it over, it may be able to find its way 
back to the sea. How to do it, though? This 
is a big, heavy creature. 
 

 
The children will need to listen out for 
Laura’s instructions. She will tell them what 
to do at each stage of the rescue. 
Join in alongside the children to 
demonstrate your own commitment to the 
shared fiction. 
The rescuers walk round the turtle to gain 
an idea of its size. (The picture might be 
useful here). They’ll need to scoop a hole in 
the sand with their bare hands, use a strong 
piece of driftwood to act as a lever, and use 
all their strength to tip the creature into the 
hole – right way up. 
 

Whole group: speaking thoughts 
Laura feels that the turtle is almost capable 
of understanding what she’s thinking. It’s 
as if he can sense her great sadness, now 
that Bryher is so damaged and her brother 
has run away to sea. 
SIGNAL 

 
If you’re happy to stand in for the turtle, 
you’ll be ideally placed to push children to 
develop their contributions to this 
discussion. 
There’s absolutely no need to take on a 
‘turtle’ demeanour or ‘voice’! All you need 
to do is quietly listen and question and 
maybe probe a little deeper to see how well 
the children can identify Laura’s point of 
view. 

It’s a chance for them to recap on what’s 
happened to date and to retell significant 
events of the story – in the first person - as 
Laura. 

What would Laura want to tell you about? 
Why is she feeling sad? What does she 
think will happen to the islanders now? 
What are her fears for Billy? What would 
she want to say to him now? 
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Drama activities Teacher guidance 

 
Individuals: listening 
To the scene between Granny May and 
Laura on the beach. 
 

 
Sitting in a space. 

Individual: movement 
The turtle is too weak to reach the sea. 
Granny May arrives on the beach and 
tells Laura that turtles will happily feed on 
jellyfish - and there are plenty of those in 
the water. They pick up their shrimping 
nets and wade into the sea in search of 
the turtle’s supper. 

 

 
Look to see how well children are ‘wading’ 
against the weight of the water, at how they 
‘look’ for the jellyfish before netting them. 
Watch how carefully they carry the nets and 
their contents back to the turtle. 
As ever, ask individuals who are doing well at 
this to show their mimes to the rest of the 
class. 
 

Whole group: listening 
As the turtle crawls back to the sea. 
 

 
Sitting in one big group. 

Whole group: imagining the turtle’s 
thoughts 
The turtle returns to the sea, helped on 
by Laura and Granny May’s 
encouragement and care. As she walks 
back to the farm, Laura tries to imagine 
what the turtle might be thinking now it’s 
swimming once again in the sea. 
 

 
 
A big imaginative leap is needed here to 
make this piece of dramatic licence work to 
best effect. Taking turns, the children voice 
the turtle’s thoughts about the experience on 
the beach and its return to the ocean. 
 
If a sentence or two proves too difficult for 
some, maybe turn this into a one-word 
contribution. Each person uses just one word 
to sum up the turtle’s view of the events and 
of the happy outcome. 
 

Individual: writing Laura’s diary 
 

 
Writing as Laura, what will the children 
include in today’s entry? 
(The day Laura saved the turtle, turning it 
over, catching the jellyfish, helping it back to 
the sea.) 
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Programme 5 - structure 

 
Drama activities Teacher guidance 

 
Whole group: listening 
Laura recaps the story and tells the story of the 
harsh winters on Bryher. 
 

 
Gather the children in one big group 
ready to listen. 

Individuals: movement 
People are starving. The group take on the role 
of Laura who is sent down to the beach to 
gather limpets for supper. 
 

 
It may help to explain that limpets are 
tiny shellfish. They will need to be 
prised off the rocks. Look for detailed 
work here, carried out to Laura’s 
instructions. 
 

Whole group: listening 
To the scene between Father and Granny May 
talking about leaving Bryher. 
 

 
In one big group. 

Whole group: talk in role 
Laura is devastated by the thought of leaving 
Bryher. She wishes that Billy would come home 
to help make things better. She wonders what 
she would tell him if he came home. 
SIGNAL 

 
Someone needs to sit in Billy’s place 
for this activity. The rest of the group 
takes on Laura’s role to take turns at 
telling him what has happened since 
he went away - and what’s going to 
happen next.  
If you’re in Billy’s role, question them 
about the facts. This will provide an 
ideal opportunity to find out what they 
consider to be the most significant 
parts of the story. Ask also about their 
feelings. Maybe, everyone could 
contribute a one-word answer here. 
 

Groups of 3 or 4: listening 
To the rescue of the Zanzibar’s crew from the 
storm. 
 

 
In groups of four. 

Groups of 3 or 4: still pictures 
There’s a ship running aground on Seal Rock. 
The villagers launch the gig: the rescue boat. 
For the very first time, Laura is allowed to help. 
Picture 1 - the boat being carried, standing two 
by two with the boat raised on their shoulders. 
Picture 2 - rowing out to sea, using all their 
strength to row through the heavy swell, the 
wind and the rain. 
Picture 3 - the rescuers reaching out to lend a 
helping hand to the sailors. 
SIGNAL 

 
You’ll be asked to tell groups when to 
change from one picture to the next. 
Look for collaborative effort here in 
giving the pictures a dramatic 
appearance, one that can be sustained 
sensibly. Ask the groups to use what 
they’ve heard in the sound effects to 
give them the right kind of feeling for 
their work. Show good examples of the 
finished pictures to the others. 
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Drama activities Teacher guidance 

 
Whole group: listening 
To the scene in which Laura rescues Billy. 
 

 
In one big group. 

Whole group: movement 
All sorts of treasures have bobbed in from the 
wreck of the Zanzibar - including a herd of 
cows. Now, they need to be rounded up. 
SIGNAL 

 
This activity is based on the game 
‘Grandmother’s Footsteps.’ 
One person stands with his or her back 
to the rest of the class. The others 
creep forward, slowly and quietly and 
freeze when the object of their 
stealthy approach turns round. Any 
movement, and they are sent back to 
start again. 
The game is used here to mirror the 
way that the villagers herd the 
frightened and nervous cows. Stealth 
and silence are the qualities to aim for. 
No one needs to pretend to be a cow! 
 

Whole group: listening 
To the scene on the beach with the turtle. 
 

 
Staying in one big group. 

Individual: writing Laura’s final diary entry 
 

 
There’s so much to write about here. 
Not only has Bryher been saved, but 
the wreck has also thrown up one 
other, priceless treasure: Billy. What 
will feature most highly in Laura’s diary 
entry today? 
Or the children could choose any 
episode from the story to write about. 
Or they might like to write the diary 
from Billy’s point of view, describing 
his time at sea and the rescue (how 
proud he was to see his sister row the 
gig, etc). 
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Unit 3: Celeb School 

 
by Gordon Lamont 

 
Curriculum area: PSHE 
 
Learning outcomes: to learn about issues relating to the media; to consider 
the notion of celebrity; to make judgements about what is valuable. 
 
 
Programme 6 – Debb’s forgets 
 
Synopsis: 
 
The story is told by Frank Aldred, a school caretaker. Frank recalls some 
amazing recent events at his school which begin when Dixi Daniels – presenter 
of such TV hits as ‘Celebrity Tie Swap’ – arrives at the school to make a pilot for 
a new reality TV show to be called ‘Celeb school’. The show aims to make a TV 
star of one of the young pupils at the school, as voted for by the viewers. 
Leading contenders include two members of the school council: Deborah Massey 
(Debbs) and Mark Grainger. 
 
Filming quickly gets underway in school with Dixi Daniels to be heard in the hall, 
kitchen and classrooms with her favourite instruction – ‘Spice it up!’ Then she 
invites Debbs into the ‘Breakout Room’ for a private interview and Dixi mocks 
her for an incident earlier in the day in which Debbs failed to answer a maths 
question correctly. Debbs finds Mark in the playground and complains about her 
treatment by Dixi, having forgotten that her words are being recorded on 
camera. Mark sees it as an opportunity to further his own chances for the big 
prize and is very careful to say everything Dixi wishes to hear during his own 
interview in the ‘Breakout Room’. 
 
Programme 7 – And the winner is… 
 
Synopsis: 
 
Debbs returns to the ‘Breakout Room’ and agrees that she should not have said 
some of the things she has to Dixi but she also stands her ground over the 
maths incident and accuses Dixi of having no interest in showing the school 
accurately. 
 
Meanwhile Mark is doing well in the competition and presents a minute long 
segment to camera stating his case for winning the competition. Shortly after 
though his mood changes as he hears that his mother has had to visit hospital. 
He has not spoken to Debbs for some time but now he seeks her out as she 
knows a secret place where the cameras cannot go. When they get there Mark’s 
distress is evident at having had to keep his feelings concealed from the 
cameras. Debbs tells him: ‘Some things should remain private’. Together they 
hatch a plot to get back at Dixi… 
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Programme 6 - structure 

 
Activities 

 
Teacher guidance 

Whole group – talk in role. 
Creating the School Council meeting at 
which pupils discuss whether or not to take 
part in the proposed ‘reality’ TV 
programme. 

 
You may wish to precede the discussion 
with a quick survey of pupils’ awareness of 
‘reality’ TV and some of the features of the 
genre and the issues it can raise (e.g. how 
‘real’ is real life when cameras are present). 
Lead the School Council discussion (or 
nominate a Chair person from the group) 
and allow as many pupils as possible the 
chance to express their opinion. 
Explain that the discussion will end with a 
vote that will determine the course of 
action taken. 
 

Groups of 3 or 4 – creating a ‘trail’ for 
the new TV series ‘Celeb school’. 
Pupils create their own TV trails for ‘Celeb 
school’ incorporating words and movement. 

 
Begin with a brief discussion of advertising 
in general and some of the key elements 
that pupils can identify – fast, exciting, 
short, full of impact etc. 
Then recap some of the roles from the 
school that pupils might wish to include in 
their trails – the teachers, the catering 
staff, the caretaker, the pupils themselves. 
Move among groups as they prepare their 
trails questioning pupils to establish the 
detail of their work. 
At the end allow as many groups as 
possible to show their trails and allow those 
watching to say what they like about each. 
 

Pairs – talk in role. 
Working in pairs pupils take on the roles of 
presenter and director to describe a part of 
the school. 
 

 
You may wish to precede the activity with a 
recap of some different places within the 
school that the children may wish to 
describe – e.g. the hall, a classroom, a 
sports area, or some other place unique to 
the school. 
The activity requires pupils to demonstrate 
fluency so allow time for them to rehearse 
first and encourage presenters to use 
appropriate language that will grab 
attention. 
Encourage those being directors to offer 
constructive comments. 
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Activities Teacher guidance 

 
Pairs – talk in role. 
Pupils carry on the conversation between 
Debbs and Mark from the point at which 
she suddenly realises her comments about 
Dixi Daniels have been caught on camera. 
 

 
An opportunity to consider how the 
characters may be feeling at this crucial 
moment. Will Debbs attempt to retract 
what she has said…or will she stick with her 
views? And consider how Mark may react: 
will he support Debbs…or mock her? Will he 
see it as an opportunity he can exploit? 
Set a time limit on the preparation and 
move among groups as they work. Allow 
time for as many pairs as possible to show 
their scenes to the rest of the group. 
 

Individual – talk in role. 
Pupils take on the role of Debbs, or 
someone like her who doesn’t wish to 
appear on the TV programme. At a signal 
from you each pupils utters a word or short 
phrase expressing their feelings. Then 
pupils swap into Mark’s shoes. 
 

 
After the immediate effect of the entire 
group speaking at once you may wish to go 
round the group inviting pupils to speak 
individually. 
You could follow up the activity with a 
general discussion about events at the 
school. 
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Programme 7 - structure 

 
Activities Teacher guidance 

 
Whole group – recap discussion. 
The group take on the role of the ‘Celeb 
school’ production team to discuss what 
events from last time should be put in a 
highlights programme. 

 
An opportunity to ensure that everyone is 
familiar with the main events from last time 
before proceeding with the story. 
Extension. Allow the recap to happen ‘in 
role’ – for example, with someone taking 
the role of the director to quiz pupils about 
what has been happening. 
 

Whole group – talk in role. 
Two pupils sit in the middle of the group to 
take on the roles of interviewer (like Dixi) 
and interviewee (like Debbs). They start by 
speaking their thoughts about the situation, 
before starting a short scene exploring how 
Debbs is feeling at this stage of the story. 
 

 
Begin with a discussion about how Debbs 
may be feeling at the prospect of another 
session in the ‘Breakout Room’ with Dixi. 
Extension. Allow other members of the 
group to signal their willingness to take 
over the role of either Debbs or Dixi so that 
a number of members of the group have a 
chance to be involved. 
 

Pairs – talk and movement in role. 
Working in twos pupils take on the role of a 
member of the production team and one of 
the pupils – like Mark – who have just one 
minute to say why they should be the one 
chosen to become a television presenter. 
 

 
Ensure first that everyone is familiar with 
the counting-in hand signals: the numbers 
5, 4 and 3 are spoken but the numbers 2 
and 1 are shown with just the fingers. 
When everyone is ready to begin time an 
actual minute for the activity to take place. 
Move around pairs listening to their scenes. 
Then swap over roles. 
At the end choose some to show to the rest 
of the group and once again time an actual 
minute for the activity. Then allow others to 
say what they’ve enjoyed about what 
they’ve seen. 
If you’ve got time to show a number of 
presentations – say 3 or more – you may 
wish to set up your own group vote on who 
the winner should be. 
 

Pairs – talking in role. 
Pupils take on the role of two school 
children like Mark and Debbs. One has to 
ask the other to reveal the secret location 
where the TV cameras cannot go – but 
without making it obvious to the watching 
audience. 
 

 
This activity will present quite a challenge 
so you may wish to talk as a group first 
about some ideas. Remind pupils that their 
every word will be heard by the viewers so 
they have to find ways of communicating 
that are unique to them. 



 
 

23 

   First Steps in Drama - Autumn 2007 

 

 
Activities 

 
Teacher guidance 

Whole group – still picture. 
The group creates a still picture of the 
moment Debbs takes over the TV 
programme, taking on the roles of the 
school, the audience and the production 
team. They speak their thoughts about this 
dramatic moment. 
 
 

 
Choose some members of the groups to be 
the key participants – e.g. Debbs, Dixi, 
Mark, Mr Aldred. Then map out the scene 
with the audience and the various roles of 
the production team – e.g. floor manager 
and the director etc off to the side. 
When everyone is in place ask the group to 
strike the scene at a signal given by you. 
Then move around the group inviting 
everyone to speak their thoughts. Repeat 
any contributions that cannot clearly be 
heard for the benefit of all. 
 

Whole group discussion and role play. 
The group talk about what should happen 
at the end of the story and then break into 
groups to show some options. 

 
You could begin with a discussion of ‘poetic 
justice’ – the convention that determines 
which characters should be rewarded at the 
end of a story and which should be 
punished. 
Allow a short time for groups to create and 
show their scenes to everyone else and 
discuss which conclusion to the story is the 
group’s favourite. 
You may also wish to end with another 
general discussion. For example, during the 
story Debbs says ‘Some things should 
remain private.’ Is that the group’s view 
also? 
 

 
Weblinks: 
Reasons to consider setting up a School Council in your school… 
 
www.citizenship-pieces.org.uk/schoolscouncils/argument.htm 
www.schoolzone.co.uk/resources/articles/Good_citizen.asp 
www.teachingcitizenship.org.uk/top/top_5/case_studies/sub/2/6 
 
The BBC is not responsible for the content of external websites. 

http://www.citizenship-pieces.org.uk/schoolscouncils/argument.htm
http://www.schoolzone.co.uk/resources/articles/Good_citizen.asp
http://www.teachingcitizenship.org.uk/top/top_5/case_studies/sub/2/6
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Unit 4: Escape from the Blitz 

 
by Jim Belben 

 
Curriculum area: History – Britain since the 1930s, World War 2 
 
Learning outcomes: to help Y3/Y4 to understand and empathise with the 
experience of evacuation and to help them place this within the context of World 
War Two, while conveying the threat of war in a subtle and indirect way. 
 
Programme 8 - The sad birthday 
 
Synopsis: 
 
When Britain declared war on Germany in September 1939 about 1.5 million 
children were evacuated from Britain's cities in just a few days. It's hard to 
imagine the disruption, the change, and the torrent of feelings and emotions 
that must have affected everyone involved. 
 
Our narrator is Margaret Groves, who runs a B and B in the West Country. She 
was once evacuated there as a child from London, and liked it so much she 
eventually came back to live there. This is her story. 
 
Programme 9 - The stranger 
 
Synopsis: 
 
Margaret and Jimmy settle into their new life in the country and begin to enjoy 
living with the slightly eccentric Mr. Harvey in his rambling farmhouse. There is 
frequent news from home and, for the Groves children at least, evacuation, 
although it has its hardships, seems to be working out well. Then the children 
discover a stranger one of the farm buildings and all the evidence suggests that 
he is a German pilot who has bailed out. What should they do? 
 
Programme 10 - The happiest birthday 
 
Synopsis: 
 
The Blitz begins and Margaret and Jimmy’s life in the country is tinged with 
uncertainty and concern about their parents in London. Then news stops arriving 
from home and the uncertainty turns to worry. Are their parents alright? Has the 
Blitz brought injury or even death to the Groves family as it has to so many? 
The mystery of the German airman is pushed to the back of everyone’s minds 
until his true identity is revealed and his story linked with that of the Groves 
family in an unexpected way. 
 
Weblinks: 
 
BBC School Radio’s own World War 2 section which includes archive sound clips 
and other material: 
www.bbc.co.uk/schoolradio/history/worldwar2soundresources.shtml 
From BBC Schools’ Online: 
www.bbc.co.uk/history/ww2children/ 

http://www.bbc.co.uk/schoolradio/history/worldwar2soundresources.shtml
http://www.bbc.co.uk/history/ww2children/
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Programme 8 - structure 

 
Activities Teacher guidance 

 
Individual: mime and speaking 
thoughts 
Helping Margaret find the suitcase and 
thinking aloud about what might be in it. 
 

 
 
Use this as a warm-up activity, focusing on 
helping children to place themselves 
imaginatively in the situation. Does their 
mime suggest that they are thinking of a 
real suitcase – its weight and feel? 
Encourage them to think about what might 
be in the case. Why is it so special? Is it 
valuable or top secret? Why is it important 
to Margaret? 
 

Small group: still picture 
It is 1939 and Margaret's 9th birthday is 
approaching. The children present still 
pictures of what they think she might be 
about to get for her birthday. 

 
Help the children to focus on what life 
would have been like in the late 30’s. The 
programme gives suggestions for what the 
present might be – steer their ideas 
towards these or similar gifts. 
 

Small group: mime 
Building an air raid shelter and then 
squeezing a family into it. 
 
 
 

 
Remind the children to follow closely the 
narrator’s instructions. Build-in the fact 
that everyone is upset because of the 
declaration of war. Margaret’s excitement 
at her birthday has turned to gloom. 
 

Small group: improvisation 
A family discussion of the pros and cons of 
Margaret and her brother Jimmy being 
evacuated.  
 

 
Go round to the groups as they work, 
listening to the discussions. Pause the 
drama at various points to feed in ideas 
underlining the reality of the situation such 
as, the children might be split up, they 
won’t be with their friends, they’ll be away 
from their parents on their birthdays and at 
Christmas… 
If time allows, show snippets of each 
group’s conversations to the rest of the 
class. 
 

Solo: improvisation 
The railway station as the children set off 
for their new lives. Individuals choose a 
character and freeze at various points 
ready to say who they are. 
 

 
Encourage the children to think about a 
wide range of characters who respond 
differently to the day’s events – some 
fearful, others excited etc. 



 
 

26 

   First Steps in Drama - Autumn 2007 

 

 
Programme 9 - structure 

 
Activities Teacher guidance 

 
Individual and whole class: mime 
game 
Individuals think of something that 
Margaret might have put in her suitcase in 
Programme 1. They mime taking it out and 
using it. Others guess what it is. 
 
 

 
 
This activity acts as a warm up and 
reminder of events in the previous 
programme. 
Move it along fairly swiftly, choosing 
perhaps three or found children to present 
their mimes to the rest of the class. After 
each one, ask how many other children 
chose that object and ask them to mime 
their version all together. 
 

Whole class: movement and speaking 
thoughts 
In an extended sequence to narration and 
sound effects, the children enact the 
nerve-wracking arrival at their West 
Country destination and being picked by 
their hosts. 
At the end of the sequence there is an 
opportunity for speaking thoughts and 
sharing their feelings about the experience. 

 
 
This activity goes to the heart of the story, 
exploring children’s feelings about being far 
from home and in a strange place, knowing 
nothing about people who will become their 
surrogate parents. 
Encourage the children to think about what 
they are going through. Stress that this 
activity is more about what they think and 
feel than about acting in a particular way. 
 

Individual: mime 
Experiencing a variety of jobs around the 
farm to narration and sound effects. 

 
Remind the children that each job is new to 
them and as ‘townies’ they may have no 
idea what to do. They may be nervous of 
the animals – its is quite possible that they 
have never seen a cow or sheep before. 
 

In twos: role play discussion 
Having seen the airman, pairs have a 
whispered and secret discussion to decide 
what to do: whether to tell the farmer; tell 
the police or do nothing. The pros and cons 
of each option are suggested in the 
programme. 

 
Encourage the children to keep their 
discussion secret. You could take the role 
of a passing adult – walking around the 
space – the children don’t want to be 
overheard and must be still and quiet as 
you draw near. End the activity by hearing 
the decisions of some of the pairs, asking 
them why they have chosen this course of 
action. 
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Programme 10 - structure 

 
Activities 

 
Teacher guidance 

 
Whole class: talk 
The programme offers reminders of the 
story so far and the children recall the 
objects in Margaret’s suitcase, speculating 
on what the third and final memento may 
be. 
 

 
Use this recall activity to help children 
order the story so far and recall details of 
life for the evacuated Groves children. 

Individual: movement 
Imagining life in London during the Blitz 
and acting this out in mime. 

 
Encourage children to think about the 
reality of life amidst the uncertainty and 
fear of London in the Blitz. If appropriate, 
ask them to freeze at certain points to 
imagine the thoughts of a frightened child 
or an anxious parent. Ask them to imagine 
turning the corner to see their street a pile 
of rubble. 
 

Twos: role play 
The messages from home stop. There are 
no letters. One child fears the worst the 
other looks on the bright side. The role play 
is a conversation between a worrier and 
comforter. Then they swap roles. 
 

 
If time allows, let some of the children 
show part of their role play to the whole 
class. Pick out for comment typical 
examples of both worrying and comforting. 

Small group: still pictures 
Showing the moment of the family reunion. 

 
Encourage the children to think about the 
exact moment to depict and to think 
carefully about where they place the 
different characters. How will they show 
who is who; can their picture show a range 
of feelings such as shock, surprise and joy? 
 

Small group: improvisation 
Groups choose one object from Margaret’s 
suitcase and enact the part that it played in 
her story. 

 
Ask the groups to think carefully about 
what they will choose, then encourage 
them to recap where and when it appeared 
in the story. They should keep their 
improvisation short and well focused – 
stress that this is much more effective than 
a long and rambling enactment. 
 

 


